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OCKLYNGE SCHOOL VALUES 

We are Responsible – We work hard, are helpful, reliable, look after property and co-operate 

with others. 

We are Respectful – We are polite, well mannered, considerate, gentle and understanding of 

others. 

We are Reflective – We are patient, honest, kind, good listeners, forgiving and admit when 

we have made a mistake. 

We are Resilient – We do not give up, we try to sort our problems calmly and give things a 

go.
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Section A 

School Aims & Principles  

 

 

1. Values 
The school’s values are that we are: Respectful, Resilient, Responsible and Reflective. They 
underpin pupil development and are an integral part of teaching and learning.  

  

2. School Aims 
At Ocklynge Junior School, we aim to provide children with the opportunity to develop their full 
potential; academically, emotionally and socially. We are committed to developing lifelong 
learners and responsible citizens with a clear vision for their future.  

 

Our primary aim is delivering a high-quality education to all children by providing teaching that:  

 

 Is inspiring, engaging and relevant to the needs and interests of all children, giving them 
the opportunity to develop self-knowledge and self-esteem.  

 Provides children with the essential basic skills and instils a love of learning.  
 Promotes high expectations celebrating both success and effort. 
 Challenges and supports to empower all children including those with special needs and of 

very high ability. 
 Enables children to take ownership of their learning with the confidence to question and 

be independent. 
 Provides a safe, happy and healthy environment, which enables children to develop their 

decision-making skills to make a positive contribution to school life and beyond. 
 Supports the family learning together. 

 

3. Teaching & Learning Principles 
 

 Working with smaller amounts of children leads to improved progress  
 Children working independently are given quality skills-based learning challenges that are 

well resourced  
 Key vocabulary is taught and used  
 Regular response (verbal and written) leads to more rapid progress.   
 Learning is retained when delivered through meaningful contexts.  
 Reducing teacher talk increases pupil involvement.  
 All learning groups are fluid.  

  

By adopting a whole school approach to teaching and learning, we aim:  

 

 To promote consistency of approach and expectations, continuity and progression in order 

to improve the quality of teaching and learning. 

 To enable teachers to teach as effectively as possible.  

 To enable children to learn as efficiently as possible.  
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 To give children the skills they require to become effective lifelong learners.  

 To provide an inclusive education for all children.  

 To learn from each other, through the adoption of a collaborative, enquiry-based approach 

to teaching and learning, where good practice is shared.  

 

We expect every teacher to be at least a good teacher – no child deserves less.  

We use the Teachers’ Standards to support the quality of our teaching and learning.  We regularly 
monitor and support teaching and learning, to improve and develop our practice.  

 

4. Providing Equal Opportunities 
This school is committed to equality of opportunity.  Teachers seek to avoid unnecessary 
divisions by ability, race, gender, religious belief or any other arbitrary and non-
educational criterion.    

 

Teachers endeavour to: 

 

 Identify and give support as appropriate for children with particular additional learning 
and physical needs.  

 Encourage a mix of genders and races in lines and groups where there are not other 
organisational priorities. 

 Ensure teaching materials are free from gender and racial stereotypes and negative 
discrimination. 

 Examine their own behaviour and language so as to be sure they show no bias.  
 Give positive reinforcement to vulnerable groups and individuals to strengthen their self-

esteem. 
 

 

Section B 

Guidelines for effective Teaching & Learning  

  

1. Optimum learning environment:  
The best state for learning, is classroom environments that are safe, secure and provide 
stimulation and a high level of challenge. Learners need to feel a sense of ownership and 
relevance. The motivation to learn is an essential part of the process.  

  

Organisation 

The learning environments are organised to facilitate different styles of learning and the 
development of independence.  

 

Opportunities will be made for: 

 

 Whole class teaching. 
 Group work, organised according to appropriate criteria - ability, mixed ability, 

friendship, learning partners. 
 One to one teaching & conferencing. 
 Collaborative learning in pairs or groups. 
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 Independent learning. 
 

 

Resources are kept in an orderly manner by both the adults and children. In each classroom, there 
will be: 

 

 Maths resources and apparatus, labelled and accessible for all. 
 Designated areas where children can find the resources they need to support their own 

learning. 
 A reading area that promotes the love of books. 
 Dictionaries, Thesauri and writing mats to use independently. 

 

Displayed Information which may include: 

Every classroom has a wide range of information displayed to enhance, support and celebrate the 
children’s learning which include:  

 Children’s work 
 Modelled examples 
 Key vocabulary  
 Key questions 
 Visual timetables 
 English working wall 
 Mathematics working wall 
 Learning journey  
 Science 
 Values Based Education - Respectful, Resilient, Responsible and Reflective. 
 The 5B’s brain, board, buddy, book, boss 
 Ocklynge Owl challenges  
 Number line 
 Alphabet, phoneme, words and grammar posters 
 Class names on the front of their door 
 Fire procedures – inc. clip board 
 First aid poster 

 

The listed resources can be found on the school server:  

StaffOnly/New Staff Drive/ #Teaching & Learning/Resources 

 

2. Assessment of Learning 
We analyse assessment data gathered from a range of sources including observations, 
assessment criteria, test results and unaided writing to establish learners’ prior 
knowledge, skills and understanding and identify their next steps.   

 

3. Presentation 
We actively encourage children to take pride in their learning and believe presentation of 
work should reflect this.  Further guidance can be found in the handwriting policy, the 
‘Every Writer Will’ and ‘Every Mathematician Will’ documents. 

 

4. Curriculum Organisation 
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We plan our lessons with clear skills-based, learning objectives. These are developed from 
our curriculum overviews, assessment criteria and formative assessment. Long term planning 
shows that the National Curriculum skills are covered and taught progressively across KS2. 
Medium term planning crafts the learning across a range of linked subjects. This maximizes 
learning opportunities by teaching skills from multiple subject areas in one context. Topics 
start with engaging learning that, through skill development, leads to high quality outcomes. 
Short term planning is written and adapted, based on the needs of the pupils and collated 
assessment information. These are flexible plans, bespoke to the pupils in the class.  

 

5. Subject Teaching 
 

The curriculum at Ocklynge Junior School is based on a balance of cross-curricular skills and 
themes.  Learning activities are planned to provide a clear and coherent journey through the 
learning, crafted, where possible, to ensure that content is introduced progressively and 
ensuring that all learners make progress and achieve well. In personalising the curriculum, we 
aim to find appropriate challenges for pupils and address their particular needs so that they 
may all have an equal opportunity to succeed. We aim to cater for the needs and interests of 
a full range of learners. 

 

Mathematics is mainly taught in discrete lessons using a progressive curriculum which 
develops opportunities for fluency, problem solving and reasoning. It develops concepts in the 
concrete and pictorial form to abstract and is supported through the regular use of practical 
equipment. Where possible, we aim to link mathematics to other areas of the curriculum. We 
also develop pupils’ mental mathematics skills through engaging starters and regular recall 
practice. 

 

English includes the teaching of phonics, using The Read, Write, Inc Programme, along with 
grammar, punctuation and spelling, are taught in context to aid application. Any discrete 
teaching of these specific areas is always followed-up with the opportunity to apply the skill 
independently. Quality texts are used as a basis for developing reading and writing. In 
reading, once fluent decoding is established, pupils are taught the following skills, using the 
VIPERS acronym: vocabulary, inference, prediction, explanation, retrieval and summarise. 
We use whole class reading sessions to teach reading, centered around a quality text. The 
Read, Write, Inc and Fresh Start programmes are used to support those pupils who need 
intervention for their reading and writing development.  

Children are given regular opportunities to produce extended pieces of writing across a range of 
genres for a variety of purposes. Children regularly evaluate, edit and proof-read their own 
writing, and the writing of their learning partners so that they produce writing to a high 
standard. Teachers teach writing skills through the use of shared writing: modelling, shared 
compositions and independent application. Teachers and children regularly use steps to success 
to ensure that their writing is at the required standard. Additionally, children are given 
opportunities to write freely to allow them to apply their learnt skills independently. Children 
use resources which are freely available, such as dictionaries, word mats and classroom displays 
to support the development of their writing.  Children apply spelling rules that they have 
learned in lessons to their writing and write cursively in line with our presentation expectations. 
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Our specialist teaching offers pupils’ high-quality teaching across all areas of the curriculum. Our 
creative curriculum includes discrete teaching in the areas of Physical Education, Spanish, Forest 
School and Music. 

 

 

The Extended Curriculum 

Pupils are offered a varied curriculum in and out of school time including the following learning 
opportunities: 

 Regular outside visits- learning through first hand experiences, including  residential visits.  
 Visitors from outside such as fire safety officers, community police and the school nurse 

and theatre groups. 
 Use of the local grounds including the forest school site and swimming pool. 
 An extensive range of clubs including sporting, scientific, musical and creative activities. 

The school provides a breakfast club every morning and an after school provision. 
  

We ensure that all tasks and activities that the children do are safe. When we plan to take children 
out of school, we first inform parents and obtain their permission, if necessary. In doing so we 
follow the LA guidance on Off-Site visits; recording information on Exeant.  

 

 

6. Curriculum Planning 
The following structure supports effective planning for learning:  

 

• A review of prior knowledge, skills and understanding.  

• A teaching input that presents new learning through small purposeful steps crafted to 
maximise impact. 

 

Skills-Focused Learning Intentions  

 It is fundamental that pupils have a clear understanding of what they are trying to learn; 
how they can recognise achievement; what good looks like and how their learning relates 
to the bigger picture. 

 Learning intentions are specific, skills-based, challenging and separated from the context 
of the lesson. 

 Learning intentions are taken from the relevant age-related assessment criteria and are 
differentiated to ensure the next steps are prepared for each child.  

 One single learning intention will be taught, at one time, with success criteria scaffolding 
to make the learning explicit. 

 The learning intention is shared with pupils in an age-appropriate way so they take 
ownership of their learning.   

 The learning intention is referred to throughout the lesson and progress towards 
achievement is made explicit. 

 To enable pupils to know exactly what they are going to learn, and what is expected of 
them, high expectations are shared through high quality examples. 

 

Process-Based Success Criteria (Steps to Success)  
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 Pupils’ progress is accelerated when they are clear about the success criteria for the 
intended outcomes and are able to judge the quality of their work and know how to improve 
it.  

 Teachers need to have a good understanding of progression in the key concepts and skills 
in the subjects they teach.  

 Success Criteria (Steps to Success) is a breakdown of the learning intention and ensures 
that all pupils are clear about how they will achieve the learning outcome.  

 Success Criteria may be: shared with the learners; generated by them or a combination of 
both. They may be presented verbally or in written form. 

 Pupils use the Success Criteria to self-assess and peer-assess their learning.  
 Pupils are reminded of the success criteria during the lesson. Examples of work are used 

by the teacher to illustrate the Success Criteria in action. Each classroom has a visualiser 
linked to their interactive whiteboard to share work quickly and easily as part of the 
teaching and learning process. 

 

 

7.  Inclusive Teaching  
 All learners are challenged. Learning should not be easy. Expectations are high. There are 

no ceilings on learning and we expect pupils to exceed their potential in all areas.  
 Lessons show clear differentiation, taken from the assessment criteria, and learning is 

accessible for all pupils.  
 Learning is supported through varied visual, auditory and kinesthetic teaching styles based 

on Dr. Howard Gardner’s ‘Multiple Intelligences’. 
 Sufficient scaffolding is provided for all to achieve. Potential barriers or misconceptions 

are anticipated with strategies planned to overcome or address these. 
 ‘Ocklynge Owl’ challenges are created to provide challenge for those learners who grasp 

concepts rapidly. 
 

 

 

 

 

Differentiation 

So that we always have the highest possible expectations of individual learners and so they can 
demonstrate what they can do, understand and achieve, we differentiate the curriculum 
according to individual needs by: 

 pace 

http://acceleratedlearning.com/aboutus/learning-style-test/
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 content 
 task 
 relevance 
 resources 
 extension 
 autonomy 
 outcome 
 adult support 

 

Differentiated tasks will be detailed in short term planning. Learning intentions will be specified 
for all differentiated teaching and reference will be made in daily plans to individuals where 
appropriate. 

 

 

8. Main Teaching 
 

The main teaching cycle includes teacher modelling, assessment for learning through highly 
effective questioning, incisive learning feedback and reshaping of learning to address 
misconceptions and provide further challenge.   

  

During delivery of the learning activity, teachers employ a range of skills and strategies to 
ensure effective assessment for learning leads to achievement of the learning intentions:  

  

 

     Active Learning  

 Pupils are actively engaged in learning activities that provide adequate time to embed 
knowledge, skills and understanding securely: reviewing is as important as new content.   

 Children’s concentration spans are taken into account to ensure pupils are not sitting 
passively listening to teacher talk for long periods.  

 Classroom dialogue enables pupils to think and learn from one another. Opportunities for 
partner and group work are encouraged and are regular features in all lessons. We use a 
variety of strategies to support the quality of pupil talk. Pupils are encouraged to use 
appropriate body language when engaged in discussion with a partner.  

 Various Responsive Teaching strategies are used to help pupils develop their understanding 
and to ensure children are active and engaged during the lesson.  

 Visuals, artefacts, auditory input are all used creatively as a way to enhance learning.  
 Collaborative learning is promoted through pupil participation and reflection where pupils 

are given opportunities to explain their ideas and learning. 
 Outdoor learning enhances our curriculum and widens the pupils’ experiences by providing 

a real purpose to learning.  
 

 

 

Effective Questioning 

 Blooms revised Taxonomy of learning; higher forms of thinking, is promoted in the 

classroom.  
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 Using open ended questions to move learning on. 

 Providing thinking time by giving an advance warning, such as ‘In two minutes I am going 
to ask you…. ‘  

 Allowing pupils to explore and articulate their thinking by giving them time to discuss their 
responses in pairs or groups. Pupils then respond with ‘We think that…’.  

 Ensuring pupils fully understand the question. 
 Multiple choice questions can be used, at the ‘check point’ during lessons, to quickly assess 

whole class learning. A question is posed to the whole class where everyone responds and 
the learning can be adjusted accordingly. This helps to pace the learning and ensure time 
is not wasted through lack of understanding.  

 Questioning techniques are used to engage all the pupils with their thinking. A question is 
posed, time is given to think, randomisers are used to select a pupil to answer. All pupils 
need to be prepared to answer and can bounce the question to their peers for support or 
further ideas and views.   

 

 

Check Points   

 Teachers review throughout the entire lesson and constantly refer pupils back to the 
success criteria of the lesson, reinforcing prior learning. Check points are planned for and 
the evidence of these can be observed on Lynx / Smart notebook and in lessons. 

 Teachers intervene early in the lesson, at the ‘check point’, often using a multiple choice 
question to review and redirect learning. 

 Teachers encourage pupils to reflect on what they have learned and what has helped them 
to learn.  A range of strategies may be used to capture this information i.e. coloured cups, 
use of whiteboards, show of hands as well as evidence in books. Prompts may be used such 
as:  
• What did you do today that you found most helpful when you were learning?  

• What did you do today that you found less helpful?  

• If you had to do the task again, how would you do it?  

• If you had to give one piece of advice to someone tackling the same task, what would 
it be? 

 

     Focused assessment  

 Secure knowledge of each pupil’s current progress is a core element of teaching and 
learning. 
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 The assessment criteria is used as a tool to give information about a child’s attainment and 
as a guide to identifying the next steps of learning to ensure pupil progress. 

 Opportunities for assessment are carefully planned with a range of Assessment for Learning 
strategies.  As part of our aim to accelerate pupil progress, we use the information gained 
from pupils’ immediately in subsequent teaching and provide immediate feedback to the 
learner. 

 The recorded data is analysed regularly with rigorous moderation against the assessment 
criteria and ensuring the validity of the data through pupil voice, lesson visits and looking 
at pupils’ books. 

 

  

9. Formative Feedback 

The core aims are: 

 pupils and teachers work in partnership to evaluate their outcomes.  
 teachers provide verbal instant feedback to pupils on their level of understanding and the 

steps they need to take in order to make further progress. 
 to encourage pupils to have an active involvement in their own learning. 
 to adjust teaching to take account of pupils' progress. 

 

 

Any feedback given by members of staff will be in red pen. The following strategies are some of 
the ways we give feedback are used across the school:  

 Limited marking – marking is only one form of feedback and should not take a 
disproportionate amount of time. There is no need to ‘close mark’ every piece of work. 
Code marking, related to the success criteria, is used to give quick and effective feedback. 
Live marking and 1-1 conferencing is used, where possible, so the pupils are given instant 
feedback that they can act upon immediately.  
Coded marking examples: 

VF – verbal feedback 

G.W. – guided work 

1:1c – 1:1 conferencing 

 

Codes for feedback: 

P – punctuation error 

Sp – spelling 

E – edit work 

R – repetition 

^ - missing word 

\\ - new paragraph 

 

 

 Stars and Wishes – strengths and areas for improvement are highlighted using stars and 
wishes so pupils can identify what they did well and what would be even better if. 
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 Exit cards – pupils are given an Exit Card containing questions regarding their learning in 
that session. On completion, the Exit Cards are handed in for the teacher to instantly assess 
and plan subsequent teaching.  

 Green for Growth Pen – Pupils take ownership of their improvements based from a range 
of sources which may include teacher feedback or peer marking, using green pens for 
editing, proof reading and improving.  

 Time for feedback- time is planned for quality reflection and feedback (DIRT – Dedicated 
Improvement and Reflection Time). 

 Feed-forward tasks – pupils are provided tasks in response to teacher feedback. 

 Celebrate mistakes – errors are celebrated; used to explain misconceptions and build 
confidence.  

 Peer-to-peer feedback – pupils use their peers as learners to assess work in relation to the 
success criteria. 

 United marking – Two children mark one book, focusing on how to make improvements. 
The owner of the work makes the improvements with green pen. 

 

More detailed information regarding feedback in writing, can be found in the appendix. 

 

 

Independent Learners 

 

Independent learning is about children having opportunities and time to plan and develop their 
learning and interests. We need to encourage them to have opportunities to work through 
difficulties or solve problems and develop an awareness of their own strengths and areas of 
development. 

 

We need to give formative feedback so the pupils have a clear sense of what they need to do to 
improve - this will encourage them to take control of their own learning. If they know what to do 
to improve, they are in a position to make the improvements and so act independently. Asking 
children to plan and review what they do involves them purposefully in their own learning. 
Children can learn to make decisions and experience personal success, which helps to develop 
their confidence, self-esteem and independence. 

 

10. Intervention 

It is expected that the great majority of pupils at our school will make at least the expected rate 
of progress through quality first teaching. However, for some pupils this approach may not be 
sufficient and these pupils, at various stages, may benefit from additional small group or 1:1 
intervention programmes to enable them to master the objectives for their ‘age-related 
expectation’ and make the progress required to achieve their full potential.  

Central to the effective planning of an intervention programme, is the knowledge the teacher has 
of a particular pupil or groups of pupils. When considering pupils for either Wave 2 or Wave 3 
intervention, a wide range of assessment evidence is drawn upon to support judgements made 
about pupil progress. Reasons for intervention may include: 

 Challenging and overcoming misconceptions. 
 Providing necessary practice to ensure that the skill is embedded.  
 Deepening pupils’ learning. 
 Pre-teaching to ensure pupils have the critical prior knowledge in order to access new 

learning. 
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 Teaching relevant knowledge, skills and understanding from the previous stage   
 Revisiting core skills such as number facts, factors, grammatical rules, etc.  
 Identifying suitable practice activities.   
 Identifying and sourcing appropriate resources and support materials 
 Responding to the individual needs of the children in the group.   

 

Through this, children receive targeted intervention in a specific area, increasing confidence and 
allowing children to start the next lesson more in line with their peers.  

  

 

11. Use of additional adults  
 Additional adults are clearly directed to support learning.  

 Learning Support Assistants are fully engaged with pupils during lesson times.  

 They are clear about who they are supporting and why.  

 Planning is shared in advance with Learning Support Assistants.  

 They sit next to the pupils they are working with, quietly engaging the pupils, explaining 

the task or using other resources, e.g. number line to facilitate learning.  

 They are involved in assessing pupil’s understanding and feeding back to the teacher. 

 Learning Support Assistants annotate books and provide verbal feedback. 

 

12. The Role of Governors 

Our Governors determine, support, monitor and review the school policies for teaching and 
learning. In particular they: 

 Support the use of appropriate teaching strategies by helping to allocate resources 
effectively. 

 Ensure that the school buildings and premises promote successful teaching and learning. 
 Ensure that high quality staff are appointed. 
 Monitor how effective teaching and learning strategies are in terms of raising pupil 

attainment through link visits to the school and in consultation with key members of staff. 
 Ensure that staff development and performance management policies promote good 

quality teaching and learning. 
 Monitor the effectiveness of the school’s teaching and learning policies through the school 

self-review processes. These include reports from subject leaders and the termly 
Headteacher’s Report to Governors. 

 

13. Communication with Parents and Carers 

We inform parents and carers about what and how their children are learning by: 

 Sharing information through Class Dojo; email; newsletters and the school website. 

 Sending annual summary reports to parents and carers in which we explain the progress 
made by each child and indicate how the child can improve further. 

 Explaining to parents and carers how they can support their children with home learning 
through written communication or parent forums.  

 Holding parents and carers’ consultation evenings three times a year, which provide an 
opportunity to discuss progress children are making. 

 Holding open events which provide the opportunity for parents and carers to reflect upon 
their child’s learning and view outcomes.  
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Section C 

Assessment 

 This section of the policy aims to Provide clear guidelines on our approach to 
formative and summative assessment 

 Establish a consistent and coherent approach to recording summative assessment 
outcomes and reporting to parents 

 Clearly set out how and when assessment practice will be monitored and evaluated 

 

1. Assessment approach. 

At Ocklynge, we aim to be clear on the different types of assessments and their purposes. We 
see assessment as an integral part of teaching and learning, and it is inextricably linked to our 
curriculum. 

We use three broad overarching forms of assessment: day-to-day in-school formative 
assessment, in-school summative assessment and nationally standardised summative assessment. 

 

 

2.  Day-to-day formative assessment 
Regular assessments are made of pupils’ work in order to establish the level of attainment and 
to inform future planning. Formative assessment is used to guide the progress of individual 
pupils. It involves identifying each child’s progress in each area of the curriculum, determining 
what each child has learned and what therefore should be the next stage in learning. 

In addition, at the end of each lesson children and staff assess progress against the L.I. using 1, 2 
or 3.  

1 = Insecure, need support 

2 = I had a go but I still need to practice or I needed help 

3 = I am confident and I worked independently.  

 

Suitable tasks for assessment include: 

 group discussions; 
 short tests in which pupils write answers; 
 specific assignments for individual pupils; 
 discussions in which children appraise their own work & progress; 
 pupil observations; 
 SATs. 
 

Feedback to pupils about their own progress is achieved through discussion and effective 
feedback which: 

 helps children understand how to improve and comments aim to be positive and 
constructive; 
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 is often done while a task is being carried out through discussion between child and 
teacher; 

 use of written work is used sensitively and with discretion so that a child can assimilate a 
limited number of corrections at one time. This will vary according to the age, ability and 
task. 

 All results from assessments are analysed and used to inform future planning.  

For further details, please refer to section 9 above – Formative Assessment. 

3. Monitoring and Evaluation 
 

Pupils’ work will be monitored and moderated regularly in each of the core curriculum areas by 
the Senior Leadership Team. Three times a year there is a review of monitoring procedures 
which is held with all members of the teaching staff in the form of Pupil Progress Meetings which 
includes discussions around the impact of the interventions that are used. Subject Teams will 
regularly monitor children’s books. The Performance Management cycle informs learning and 
outcomes. The performance of pupil cohorts are also monitored, identifying  where interventions 

may be required, and to ensure pupils are supported to achieve sufficient progress and attainment. 

4. Nationally standardised summative assessment 

Nationally standardised summative assessment enables: 

 School leaders to monitor the performance of pupil cohorts, identify where 
interventions may be required, and work with teachers to ensure pupils are supported 
to achieve sufficient progress and attainment 

 Teachers to understand national expectations and assess their own performance in the 
broader national context 

 Pupils and parents to understand how pupils are performing in comparison to pupils 
nationally 

Nationally standardised summative assessments include: 

 National Curriculum tests and teacher assessments at the end of Key Stage 2 (year 6) 

 

5. Reporting to parents 
 

 We will report to parents through an annual report and through hosting two parents’ 
evenings. 

 The reports will include information about the achievements in all subjects and 
activities that form part of the curriculum, as well as highlighting strengths and areas 
for development. There will also be comments on general progress and how to discuss 
the report with the pupil’s teacher. 

 Pupils attendance record will also be included, which will include the attendance 
percentage and how many authorised and unauthorised attendance the pupil has had.  

 
 

Teaching & Learning Team May 2021 
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